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101 TEACHING TIPS, SECRETS, AND IDEAS FOR 2013 
(www.teachthought.com) 

 

Each month a few of the 101 will be listed, however if you would like to see them all at once, 

they are located on the website listed above.  

 

74. Don’t print or electronically save what you’re not going to read that day. 

75. Focus on learning habits and Habits of Mind. 

76. Become a master at asking questions. Then help your students become even better. 

77. Focus on macro thinking patterns—cause-effect, compare-contrast, analogous situations, patterns, 

systems, etc. 

78. Use riddles, puzzles, paradoxes, and startling images. 

79. Move around the room freely. 

80. Use the walls of your classroom to reach out to students with words and images that resonate, and 

then change it more than once a year. It’s their learning space, not yours. 

81. Have multiple, go-to methods of grouping students based on different needs—reading level, 

readiness, interest, etc. 

82. Make sure your students are working harder than you do. If they aren’t, change that immediately. 

83. Change lessons and units annually. 

84. Allow the students to know you as a person. 

85. If you teach the same content to multiple classes, what/how you teach should change from class to 

class. 

It is the nature of man to rise to greatness if greatness is expected of him.” John Steinbeck 
 

 

Dear Colleagues, 

 As we start this second half of the 2013-2014 school year, what expectations do 

you have for your students?  There is an abundance of research out there that 

addresses how a teacher’s expectations of her students have a significant role in 

determining how well and how much students learn. When students respect you and 

if you believe in them, they will believe also in themselves. Your expectations whether high or 

low can become a self-fulfilling prophecy. Students will do as much or as little as teachers 

expect of them.  
  

 Either consciously or sub-consciously teachers behave differently toward students 

based on beliefs and assumptions they have about them.  However, a characteristic shared by 

most highly effective teachers is that they refuse to alter their attitudes, or expectations for 

their students regardless of their student’ race/ethnicity, life experiences, interests, or socio-

economic status.   
 

 Wipe the slate clean and expect greatness from your students.   
  

LaToy Kennedy,  Ph.D.  

Chief Curriculum and Instructional Officer 



            

 

 
RIGOR IN THE CLASSROOM 

Submitted by Susan Gobeyn, Mathematics and Science Coordinator 

 

What is rigor? Rigor is creating an environment in which each student is supported so he/she can learn at 

high levels, and each student demonstrates this high level of learning. A more useful definition might be to 

teach with rigor is to teach accurately and completely.  
 

In order to teach accurately, a teacher must have knowledge of both content and pedagogy. Teachers must 

teach their content without error and have content knowledge that is deeper than which they teach. 

Teaching accurately also implies a use of pedagogy that ensures students learn content for understanding. 

Content knowledge without pedagogy leads to superficial and short-term learning and can result in student 

misconceptions and misunderstandings.  
 

To teach completely, teaching must be at the correct depth and complexity as determined by standards. 

Teachers must ensure that they address each student’s expectation in their content according to the 

Common Core State Standards for Mathematics. Truly rigorous lessons will also expect that the students 

engage in the math content through the Standards for Mathematical Practice. 
 

What should be evident in the classroom? As the teacher you should have high expectations of your 

students. High level questioning should be an integral part of a rigorous classroom. Questions should be 

open - ended and at the higher levels of Bloom’s Taxonomy (analysis and synthesis). Teachers must be 

asking extending questions and questions that support the integrations of the Standards for Mathematical 

Practice. 
 

High expectations are important, but the most rigorous classrooms also ensure that each student is 

supported so he/she can learn at high levels. It is essential that teachers design lessons that move students 

to more challenging work while simultaneously providing ongoing scaffolding to support student 

learning as they reach those higher levels. Providing additional scaffolding throughout the lesson is one of 

the most important ways to support students. It is essential that teachers ask themselves during every step 

of the lesson, “What extra support might my students need?”  
 

Teachers must provide each student with opportunities to demonstrate learning at high levels. 

Student engagement is a key aspect of rigor. Each lesson must provide rich mathematical tasks where 

solutions are only reached through purposeful struggle. Students are expected to solve problems, and talk 

to and listen to each other. Through this process, students are held accountable for their learning. 

Assessment tasks must match the expectations of the Common Core State Standards. Without such 

alignment, students are not given opportunities to demonstrate that they are learning at high levels. 
 

Despite its reputation, the word rigor does not have to be negative in your classroom. True instructional 

rigor is “Creating an environment in which each student is expected to learn at high levels, each student is 

supported so he or she can learn at high levels, and each student demonstrates their learning at high levels 

(Williamson and Blackburn, 2011).” 
 

Recognizing rigor in classrooms is all about recognizing good instruction.  As you go forward in this New 

Year, it is important to look for instructional practices within your own lessons which speak to the creation 

of a rigorous learning environment for all of your students. 

“Strength does not come from physical capacity, 

it comes from an indomitable will.”  
Mahatma Gandi 



 

 

 

 

 

 
Submitted by Michelle Coconate (michelle.coconate@psd150.org) 

and Kristen McElligatt, RtI Facilitators (kristen.mcelligatt@psd150.org) 

RETEACH IN JANUARY 
 

 Winter break is near and our students will have been away from the structure of school for a cou-

ple of weeks.  In order to support their transition back into school each school should have a plan for re-

teaching their school-wide expectations to each and every student.  Defining and teaching positive social 

expectations is one of the evidence-based features of PBIS.  Many schools accomplish this by having 

scheduled “stations” where a staff member reviews the Behavioral Matrix for a specific area of the school 

(hallway, bathroom, cafeteria, etc.).  Both  examples and non-examples of behavior for each area are 

demonstrated and practiced by the students.  Many schools make this a fun activity.  For example, 

students/classrooms collect a stamp at each station that they complete.  Once all stations are complete 

there is an acknowledgement of some kind.  To increase the likelihood of students using appropriate be-

haviors across people, places, and situations, teaching procedures must include multiple examples, 

practice within and across multiple settings, instruction on self-management skills, and involvement 

of a variety of people.   

 While re-teaching expectations for areas within the school are important, remember to teach ex-

pectations for other locations, as well.  Teach about expected behaviors on the school bus, playground, 

field trips, and more... 

PBIS TEAM 
CORNER 

January and February AT A 

GLANCE 
 

 Use data to identify areas 

needing   focus, plan behavioral 

lesson plans (Cool Tools) 
 

 Schedule time to teach 

expectations 
 

 Plan & conduct boosters as 

needed 
 

 Update MAP 
 

 Solicit help from all staff 
 

 Communicate with staff 

about data, acknowledgement 

system, entering referrals, 

meeting minutes, etc. 
 

 Invite a parent to join your team 
 

 Benchmarks of Quality (BoQ) 

window opens in January and 

closes in April.  Watch for more 

information 
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Find THIS and MORE at:  
www.irised.com/resources 

Managing Non-compliance:  Teacher’ Basic       
Strategy 



LIBRARY NEWS 

Submitted by Carol Robb, Librarian 

  

 In collaboration with the Peoria Public Library, we are encouraging all staff and students to get a 

library card. There will be a Peoria Public Library sponsored “Show Me Your Library Card” promotion for 

National Library Week in April in which schools have a chance to win books for their libraries. All District 150 

teachers may apply for a PPL teacher card, whether or not they are a resident of Peoria. The Peoria Public 

Library has waived former guidelines requiring parents to pick up their child’s card at the library and will 

send it to the school for distribution. With a library card, teachers and students may access any of the 

available databases in their classrooms or at home from any internet enabled device.   

Last month we featured the Tumble Books links which do not require a library 

card to access. This month and next, we will highlight databases that do 

require a card to gain access. These free resources can be of great benefit to all of our  students and parents 

having homework questions and for those in high school preparing for college.   (summaries from PPL)  
 

 

 

With Homework HelpNow you can: Receive expert, personalized help from HelpNow tutors in: 

 Live Help - One-on-one assistance available for K-College in a variety of subjects 

 Skills Building - Brush up or catch up on specific skills with a live tutor 

 Writing Lab - Submit written assignments to receive feedback from tutors 

 Question Point - A 24/7 service for hours when tutors are unavailable; submit a question and receive a 

response from a tutor within 24 hours 

 Language Lab - Live help for your Spanish class!  (More language choices are on the way, but see Mango 

Languages for more comprehensive language learning) 

   (Live Tutors are available Mon – Sun 2:00-11:00 PM CST) 

Study 

 Test Center - Prepare for state and national exams using official practice tests 

 CloudPack - Compile and store notes, links, and other study materials in your own virtual backpack (saved 

in the cloud using a personal free Learning Account) 

 FlashBulb - Create and share study games, from traditional flashcards to more unique study games, like 

Hangman, Bug Match, Crossword, and more! 
 

Collaborate 

 Meet classmates in Brainfuse chatrooms to study or work on group projects remotely 

 Brainwave - Create and share movie-like notes and ideas 
 

 Gale’s Testing & Education Reference Center (TERC) is a multi-purpose educational resource, helping      

students and professionals with: 

 Test Preparation – TERC offers study guides and practice tests covering a wide variety of standardized 

student and professional certification tests, like: AP tests, GED, ACT, SAT, GRE, LSAT, MCAT, ASVAB, 

NCLEX-RN, Clerical, Postal worker, and TOEFL, U.S. Citizenship, and many others. 

 Career Guidance and Preparation – In addition to test prep resources, TERC offers several 

professional tools, like the Virtual Career Library and Resume Builder.  These resources can help you find the 

right career path, prepare for interviews, and succeed in your chosen position. 

http://main.ppl.il.brainfuse.com/


GETTING TO KNOW OUR NEXT GENERATION SCIENCE STANDARDS (PART 1) 
   (Submitted by Kristin Langston-Rogers, Curriculum Facilitator) 

 

                   LOOKING AT THE ARCHITECTURE 
 

 

 The final version of the Next Generation Science Standards (NGSS) was released in April 2013.  

There is a need for  careful study of the standards, as adoption (March 2014) and implementation loom in our 

not-so-distant future. 

 NGSS differs from prior science standards in that they integrate three dimensions (science and 

engineering practices, disciplinary core ideas, and crosscutting concepts) into a single performance 

expectation and have intentional connections between performance expectations. The system architecture of 

NGSS highlights the performance expectations as well as each of the three integral dimensions and 

connections to other grade bands and subject. The architecture involves a table with three main sections. 

Let’s begin the process of understanding our standards by first examining the architecture of NGSS.               

 

 

 

 

 

 

 

 

 

 

                

 

 

 

 

 

 

 
 

Performance Expectations (What is Assessed) - A performance expectation describes what students 

should be able to do at the end of instruction and incorporates a practice, a disciplinary core idea, and a 

crosscutting concept from the foundation box.      

Foundation Box - The foundation box contains learning goals that students should achieve. There are three 

main parts of the foundation box:  science and engineering practices, disciplinary core ideas, and crosscutting 

concepts. The foundation box also contains learning goals for Connections to Engineering, Technology, and 

Applications of Science and Connections to the Nature of Science. 

Connection Box - The connection box identifies other topics in NGSS and in the Common Core State 

Standards (CCSS) that are relevant to the performance expectations in this topic. 

 
....much more about NGSS!   Or visit www.nextgenscience.org/ for more 

information. 

“Man cannot discover new oceans unless he has courage to 

lose sight of the shore.” Andre’ Gide 



  

ASSESSMENTS AND THE ARTS 
From the Arts Framework Development Committee 

Submitted by Sharon Reed, 21st Century 
 

 As an educator and administrator of the arts, I have been a passionate advocate for the 

arts, knowing the impact that they can have on the lives of our students and on society as a whole.  The arts 

provide an intrinsic knowledge of who we are and respect and celebration for the world around us!  My passion for 

and my belief in the arts keep me involved in arts advocacy.  To this end, I continue to research, study, and learn 

more about the importance and the impact of the arts.  It is my belief, and research bears out the fact, that the 

arts can level the playing field for students from all walks of life, consequently closing the achievement gap 

between students. 
 

 To that end, be encouraged to embrace that the development of meaningful and relevant assessment will 

serve to ensure that the arts are sustainable and respected in the curriculum.  Meaningful assessment measures 

student learning and provides feedback on the quality of your teaching.  Questions must be asked that help to 

determine what you and the organization want to learn about teaching and learning through the arts.   
 

 A key principle of meaningful assessment is the proper alignment with instruction, as well as being based 

on high standards for the arts and embedded in the arts curriculum.  Assessment must be an ongoing part of the 

learning environment.  The development of assessment of the arts is absolutely essential for quality arts 

programming.  Process and product are integral to meaningful arts assessment.   
 

 The purpose of an assessment is to improve learning.  It does so by: 

 Informing students, parents, and teachers of individual and group progress toward meeting the standards; 

demonstrating to students, parents, and the community the types of learning and levels of achievement 

sought;  

 Furnishing teachers with information on the effectiveness of instruction and thereby 

providing a basis for instructional improvement; making possible comparisons involving 

student achievement across time, and when desired, among students, districts, or 

states; motivating student learning;  

 Providing information to policy-makers at all levels to aid in decision making. 

TEACHING SECRETS: WHAT KIDS WISH TEACHERS KNEW 
 Laura Wasserman -www.teacher magazine.org/tm/articles/2008/09/17/02tln_wasseerman.h20.heml?print=1 

 

 Tell your stories about when you were their age.  When teachers share their own stories including some 

of their blunders or embarrassing moments - it makes them more human.   

 Teachers underestimate what kids can do, and what they know.  Teachers assume kids can’t tell if a 

teacher is unprepared for class. But they can.  Students appreciate good teaching, exciting lessons, test review 

games, and activities.  Years later, kids remember which teachers lacked respect for themselves as well as 

their students. They remember the sarcastic comments, as well as the kind and caring comments.   

 We love to see our work hung up on the board. It means a lot to students to come into the classroom and 

see their diligent efforts and those of their classmates prominently displayed.  To them it meant that the 

teacher was proud of them and will to take the time to show off their work.  

 Read aloud to us. You’re never to old to be read aloud to.  It strengthens the bond between the teacher 

and the student.  It’s a gift from the teacher that students recognize. 

 Get us from behind our desks.  Kids need to move around, and they love it when you’ve taken the time to 

plan opportunities for movement into your lessons.  When students are physical it keeps them learning.  

 You have to want to be around people, otherwise you make us miserable. Your students know 

whether you're a people person and enjoy the company of kids.  They also know if you don’t.  They remember 

those impersonal hands-off teachers as well as those warm friendly teachers that made a difference.  
 

So the next time you enter your empty classroom, sit in a students’ seat for awhile and think back to your own 

school days, when you were an eager but an uncertain learner.  It’s a whole different world on the other side of the 

teachers’ desk.  

Don’t let what you cannot do interfere with what you can do.  
John Wooden 



 

UTILIZATION OF TECHNOLOGY IN THE CLASSROOM 
Submitted by Dan Hiles, Fine Arts Facilitator 

 

Do you understand the connection between a cassette tape and a pencil?  This would be 

an interesting question (and perhaps a brief writing assignment) for any class.  I would 

like to think that there would be some students who be able to figure it out.  For the 

most part though, many of our older students, who were born near the beginning of the MP3 era, would 

probably struggle to grasp the link between the two. For many people “old enough” to understand the 

connection between the cassette tape and pencil, we’re witnesses to what could arguably be one of the biggest 

generational gaps we’ve ever seen.   

 The advancements in technology and the rate at which they are occurring makes it seem impossible 

to keep abreast of everything that is happening. Technology such as smart phones, tablets, and technology-

embedded toys, seem to dominate our students’ attention.  Regardless of anyone’s feelings on many of these 

relatively new phenomena, the landscape of technology is going to continue to change and as teachers we’re 

going to have to adapt.  What  is it we need to do to help bridge this gap? 
 

Professional Development: 

 Professional development is one of the most beneficial ways we can learn how to better utilize 

technology. From the use of software (i.e. Word, Excel, PowerPoint, Publisher, Pinpoint, etc.) to learning how 

to use and create interactive lessons on a Smart Board, professional development is available at the district 

level. The professional development is designed to better equip participants for the use of technology in the 

classroom.  Please visit our Instructional Technology page at http://www.psd150.org/domain/27 to find 

helpful websites and contact information for our Instructional Technology Facilitators.  
 

Utilization of Technology: 

 Professional development is only as good as its implementation in the classroom and instructional 

practice.  Once a foundational level of understanding is developed with technology, how does it apply to the 

classroom?  Here are some ideas for the fine arts classroom and ways that technology can be utilized: 

 Have students digitally record and share practice sessions/goals  

 Create a virtual gallery for student artwork on your classroom website 

  Develop and use interactive Smart Board activities for your classroom or visit Smart Exchange to 

download files pertaining to your instructional objectives 

 Have a “Skype” or a “Face Time” concert, play, or dance recital with another class in or out of the 

building 
 

Stay Connected Outside of Work: 

 Many people stay connected to friends and family through the use of social media.  While access to 

popular social media sites is prohibited on district networks, those sites can provide valuable information at 

home.  Sites such as Facebook and Twitter have many individuals and groups that can provide support in all 

areas of the classroom.  Sites such as Pinterest provide incredible ideas for the classroom and instructional 

practices in music, visual arts, dance, and drama.  As a reminder, it’s always important to know what the 

district’s policies are regarding electronic and network use.  You can read these policies under Section 6 of 

the Board Policies.   
 

 From planning and instruction to student work and assessment, the use of technology in all 

classrooms is going to continue to change the way we approach our profession.  While the fundamental 

objectives for student education may continue to look familiar, the way in which they are presented and 

accepted will continue to evolve as the technology does. So, if your students don’t get the connection between 

a pencil and cassette tape (if they even know what a cassette tape is), don’t feel bad.  One of them will surely 

want to use their smart phone or tablet and Google it. 

 

After climbing a great hill, one only finds that 

there are many more hills to climb.  Nelson Mandela 



 GROWING UP READY IN DISTRICT 150 
Submitted by Chatea Green, Regional Technology Facilitator 

 In a world where students are gaining more weight and being less active, it is imperative 

for health educators to assist them in learning about their bodies and healthy lifestyles.  

What they do now will affect their lives as they age.  Many bad habits started as children  

and continue into adulthood. As a result of those bad habits, you have issues such as heart attacks and general 

health issues.  With this in mind, District 150 has introduced the Paxton Growing Up Ready program to our 

students in the middle schools.  Students are able to utilize some of the programs to learn about heart health, 

cholesterol, effects of bad food habits on your body and the benefits of caloric intake.  Exercises and food tests 

are completed to show the effects of these on heart rates. This gives students hands on experience in knowing 

how these affect their own bodies.  The food products used in these labs enable students to prepare healthy 

foods with just a few ingredients.  In this way, they are learning about nutrition, healthy habits, shopping, food 

preparation as well as other possible careers while in this classroom.  Some classrooms are currently working 

on understanding health issues and My Plate servings.  They are learning about portion control and what are 

the correct foods to put onto their plate.  They can successfully complete a picture of My Plate with the correct 

types of food for each category for three meals and a snack.  You, too, can learn through the interactive web 

site, www.nourishinteractive.com/FoodGroups .  Learn how to eat and stay healthy!  Our students are 

learning this, ask them! 

 

      The GUR programs consist of numerous hands-on activities and problem-solving 

scenarios require students to apply skills, use appropriate tools and perform processes organized by a module 

guidebook. Correlations to science, math, and language arts are well integrated and career explorations 

encourage students to think sooner about their education and its meaning to their future. 

WHAT IS WIDA? 
Submitted by Rebecca Lindholm, Director of Federal Programs 

 

WIDA  (World Class Instructional Design and Assessment Consortium) is a 27 state 

alliance that shares English language proficiency standards and assessments and engages in 

research and professional development. This organization has established proficiency standards 

in English and Spanish for ELL and bilingual programs,  provides training and certification for 

teachers who administer the ACCESS for ELLs, and maintains a website for all member states to use as a 

resource. Here is the Cornerstone of WIDA’s Standards: Guiding Principles of Language Development. 

1. Students’ languages and cultures are valuable resources to be tapped and incorporated into schooling. 

2. Students’ home, school, and community experiences influence their language development. 

3. Students draw on their metacognitive, metalinguistic, and metacultural awareness to develop proficiency 

in additional languages. 

4. Students’ academic language development in their native language facilitates their academic language 

development in English. Conversely students'’ academic language development in English informs their 

academic language development in their native language. 

5. Students learn language and culture through meaningful use and interaction. 

6. Students use language in functional and communicative ways that vary according to context. 

7. Students develop language proficiency in listening, speaking, reading, and writing interdependently, but at 

different rates and in different ways. 

8. Students’ development of academic language and academic content knowledge are inter-related processes. 

9. Students’ development of social, instructional, and academic language, a complex and long-term process, is 

the foundation for their success in school. 

10. Students’ access to instructional tasks requiring complex thinking is enhanced when linguistic complexity 

and instructional support match their levels of language proficiency. 

For further information, go to the WIDA website: www.wida.us 



STAYING HAPPY AND HEALTHY—PART 2 

Submitted by Bryan Devine, Curriculum Facilitator 

As you may recall from last month, Martin Seligman, the father of positive psychology, says he was 

surprised to find that the pursuit of pleasure has hardly any contribution to a lasting fulfillment.  Instead, 

pleasure is "the whipped cream and the cherry" that adds a certain sweetness to satisfactory lives founded 

by the simultaneous pursuit of meaning and engagement.  Happy people have habits you can introduce into 

your everyday life that may add to the bigger picture of bliss. Joyful folk have certain inclinations that add 

to their pursuit of meaning -- and motivate them along the way.  Here are a couple more examples to try to 

incorporate into your life. 

They surround themselves with other happy people. 

Joy is contagious. Researchers of the Framingham Heart Study who investigated the spread of happiness 

over 20 years found that those who are surrounded by happy people “are more likely to become happy in the 

future.” This is reason enough to dump the Debbie Downers and spend more time with uplifting people. 

They smile when they mean it. 

Even if you’re not feeling so chipper, cultivating a happy thought -- and then smiling about it -- could bring 

your happiness levels and make you more productive, according to a study published in the Academy of 

Management Journal. It’s important to be genuine with your grin: The study revealed that faking a smile 

while experiencing negative emotions could actually worsen your mood. 

They try to be happy.  

Yep -- it’s as simple as it sounds: just trying to be happy can boost your emotional well-being, according to 

two studies recently published in The Journal of Positive Psychology. Those who actively tried to feel 

happier in the studies reported the highest level of positive moods, making a case for thinking yourself 

happy. 

12 COMMANDMENTS FOR TEACHERS 
Author Unknown 

 

1. Teach them to read and teach them to love to read. 

2. Teach them to add, subtract, multiply, and divide and teach them to do the 

basic calculations in their heads.  

3. Teach them where to find information and teach them to read directions. 

4. Teach them to listen and teach them to communicate. 

5. Teach them to create and teach them to respect creativity whether the 

product is a sonnet or a cornfield. 

6. Teach them how to stay healthy. 

7. Teach them to appreciate beauty and teach them to see beauty 

everywhere. 

8. Teach them how to solve problems and teach them how to deal with 

frustration and disappointment. 

9. Teach them how to learn from the past, to savor the present, and how to 

plan for the future.  

10. Teach them to appreciate - not simply tolerate differences. 

11. Teach them to act responsibly and to accept responsibility for their 

actions.  



READING, WRITING, SPEAKING AND LISTENING IN THE SOCIAL 

STUDIES CLASSROOM: HOW COMMON CORE STATE STANDARDS 

WILL IMPACT CLASSROOMS 
Submitted by: Shameika Sykes-Patterson, Social Studies/Literacy Coordinator  

 

 The Common Core State Standards (CCSS) are a set of standards in 

Mathematics and English/ Language Arts and Literacy in History/Social Studies, 

Science, and Technical Subjects. The CCSS are not, however, a curriculum – that is, 

they do not describe the materials of instruction, the strategies teachers should use 

to teach students, or the types of learning activities students should engage in to 

meet or exceed the standards. So, while states have, in adopting the CCSS, agreed on what students should 

know and be able to do in English/Language Arts and Literacy in History/Social Studies, Science, and 

Technical Subjects, they have left curriculum development up to each local school system in order to provide 

the best teaching and learning guidance to meet the needs of their students. 
 

 The Three Big Shifts in Literacy for Social Studies, Science, and Technical Subjects are: 

 Building knowledge through reading content-rich nonfiction 

 Reading, writing, and speaking grounded in evidence from text 

 Regular practice with complex text and its academic vocabulary 
 

 District 150’s literacy curriculum framework establishes that instruction in reading, writing, speaking, 

listening and language is a shared responsibility. The literacy standards are predicated on content area 

teachers using their unique disciplinary expertise to help students meet the particular challenges of reading, 

writing, speaking, listening and language in their respective fields. It is important to note that the literacy 

standards are meant to complement rather than supplant content standards in the disciplines. 
 

 Part of the motivation behind the disciplinary approach to literacy is extensive research establishing 

the need for college and career-ready students to be proficient in reading complex informational text 

independently in a variety of content areas. Most of the required reading in college and workforce training 

programs is informational in structure and challenging in content. Postsecondary education programs typically 

provide students with both a higher volume of such reading than is generally required in K-12 schools and 

comparatively little scaffolding. 
 

 The literacy standards make clear that significant reading of informational texts should also take place 

outside English/Language Arts classrooms for students to be ready for college and careers. Future assessments 

will apply the sum of all the reading students do in a grade, not just their reading in English/Language Arts 

disciplines. The literacy standards demand that a great deal of reading occur in all disciplines. 

 

Without the student’s attention, we cannot practice our 

profession.  

WHY WE NEED TO 

UNDERSTAND 

TECHNOLOLGY! 

 



INSTRUCTIONAL STRATEGIES 
Kagan Cooperative Learning - Dr. Spencer Kagan & Miguel Kagan 

 

Jigsaw Designs - The first jigsaw activities were developed in an attempt to improve ethnic 

relations.  Students were given a task to complete and master one part of a task and come back 

to their teams and report on their particular piece of the task.  Once everyone in the group 

reported on their part of the topic, the whole group was tested on all of the material. Listed 

below are different variations of the Jigsaw strategy. 

 Within-Team Jigsaw - Each student on the team is given a different poem or a different section of the text 

to read and analyze. They then use the RoundRobin strategy to teach the other members of the team what they 

have learned.  

 Pairs - The class is divided in half.  Half of the class is given material to master (a math problem, a story, 

or a history event to read and analyze). The other half is given different material to master. When they have 

finished, a person with each topic finds a partner with the other topic, and they take turns teaching each other 

what they have learned.  Students are encouraged to ask for and offer help to same-topic classmates.   

 Team Jigsaw - Each team becomes an  expert on a topic, and then individuals from that team each teach 

another team.  For example, in a classroom with eight teams, a textbook chapter might be divided into four parts. 

Team 1 and 2 are assigned Part 1 and teams 3 and 4 are assigned Part 2, and so on. After the teams have 

mastered their portion, the teacher calls for students with Part 1 to stand, etc.  After teaching, the experts return 

to their seats. The process is repeated so that each expert topic is covered.   

 Partner Expert Group Jigsaw - The curriculum is divided into four parts. Students are in teams of four and 

each is assigned one expert topic. Each student is assigned a same-topic  partner from another team, and the 

partners work together to master the topic.  The pairs then pair up with another pair with the same topic to check 

for agreement and mastery. The partners prepare and practice their presentations. Finally each expert returns to 

their original group and each member presents and tutors his/her teammates.   

 Workstation Jigsaw - Rather than forming expert groups as in the original Jigsaw, each student on a team 

may go to a different  workstation to learn, returning to their teammates to report on what they have learned.  For 

example, one expert may view a filmstrip, another may work with instructional cards, a third may do an 

experiment, and a fourth may go to an Internet link.  Workstations can be integrated into more traditional Jigsaw 

formats.   

 Leapfrog Jigsaw - Sequential step projects can be taught with this strategy.  Student #1 teaches a skill to 

teammates who are each working on their own version of the project. Then student #2 teaches a skill, which is 

applied to the project, and so on until the project is complete.   

 Jigsaw Problem Solving - Students work in teams of four, and each student receives one of the four clues 

to solve the team problem. Everyone must share the information on their clue card because the team can only 

reach a solution by connecting the information from all clues.   

TIPS FOR MAKING LESSONS REAL 
How to Reach and Teach all Students Simplified—Elizabeth Breaux 

 

1. Remember that you are the teacher. The supplemental materials—textbook, workbooks, programs—are only 

tools.  They will only come to life when you make them real. 

2. Before beginning a lesson - any lesson - relate it to real life, but make sure it is the student’s real life (past, 

present, or foreseeable future). 

3. Tell you students stories they can relate to. It may be a story about something that happened to another 

student, to you, or to someone they don’t know.  If they can relate to it in some way, then you’ve got them.  

4. Allow students to make connections between the text and their own lives, a previously read text, and the world. 

5. Use hands-on activities as much as possible. Students respond better when they are able to manipulate 

something. On-task behavior will improve dramatically.  

6. Take them on field trips. Even a trip around the campus that relates to an aspect of your lesson can be  

immensely effective. 

7. Start looking at how you taught things to your own children, and model your lessons in that way.  The truth is 

that in real life, we don’t need a textbook, handbook, or worksheet. We get in there and we do it.  

8. Use the text as a vehicle for experience.  For example teach a history lesson through an English lesson, a math 

lesson through a science lesson, etc.   



THE LAST STRETCH 
Submitted by Revonda Johnson, Instructional Improvement Officer 

 

 It is hard to believe we are in the last phase of the evaluation process. Each non-

tenured and tenured summative teacher should have had their Mid-Cycle Conference 

before the break. As you move into your final observations you should review the 

suggested areas of improvement in order to ensure you have incorporated the changes needed for a proficient 

rating.  If you need ideas to improve an area make sure you have held conversations with your evaluator, 

mentor if applicable, or you can even collaborate with your peers to share best practices.  The evaluation tool 

was designed to grow us as educators, but we cannot be afraid to step out of our comfort zone and seek help 

in areas we struggle. Areas that were identified as strengths must continue to grow as well.  Reflection is a 

big part of Domain 4. When you are reflecting on your strengths are you consistently looking for ways to 

make them even stronger?  Do you have assessments in place to measure your success and impact on student 

learning? 
 

 The Professional Growth Plan will not end until May, but you will need to show evidence of the work 

you have in progress at the End of Cycle Conference. Notebooks and portfolios are not mandatory, but how 

will your evaluator know you have worked on the areas identified from the beginning of the year.  Teachers 

have been encouraged throughout the year to be proactive for their evaluation process.   As we move to the 

end of the process, you should begin reviewing the deadlines and materials distributed to you at the opening 

of school to ensure you have all the information needed to compile a summative rating.  Even though your 

evaluator will gather evidence to support their rating, you should be prepared to show your growth and 

PRACTICE THE ART OF LISTENING 
Healthy Classroom Management—Raymond M. Nakamura 

 

 The process of communication makes it possible for you to carry out your teaching 

responsibilities.  Part of communicating is listening.  Most people are not taught to listen; 

however, listening skills are not difficult to learn, they are just difficult to use.  The 

foundation of attentive listening skills is that you must want to listen.  You must have a 

strong desire to hear what the other person has to say.  Once you learn to use listening skills and use them 

with the students, you will transform relationships, help solve problems, and raise self esteem.   

1. Stop. Don’t fidget, turn your back, or conduct some other business and try to listen at the same time.  

Show your students that you are interested in them. Be interested and look interested.  Be sure that your 

facial and eye expressions as well as your posture (body language) and tone of voice are all 

communicating appropriate feelings and meanings.   

2. Look.  Be aware of the tone of voice, the pauses, movement, posture, speed and inflection of voice, tears, 

facial expressions, hand gestures, and all the other things that relay important information to you.  

Sometimes the action reflect a totally different meaning that the actual words.   

3. Listen.  Most of the time, when someone is talking, the listener is only partly listening because the 

listener is usually thinking about what he or she is going to say and waiting for the opportune time to cut 

in on the other person so that he/she can speak.  Conversations that occur at this level are minimally 

effective.  Try to focus on your student's words and feelings instead of thinking about what you are going 

to be saying next.  Do not make impulsive judgments about your students and their feelings.   

4. Use caution.  Let them finish; do not interrupt the train of thought and feelings.  Even though you may 

have a different opinion, keep it to yourself until your student requests it.  If the students know they are 

really being listened to, they are more likely to choose their words carefully because they are more 

accountable for what comes out of their mouths.  While you are a listener, let the speaker do the talking.  

It is occasionally okay to briefly interject an “uh-huh” or nod of the head. The main point is that you do 

not interrupt the flow of words and feelings.   

Listening is an attitude of the heart, a genuine desire to be 

with another which both attracts and heals. J. Isham 



 

CAUSES AND CURES IN THE CLASSROOM – GETTING TO THE ROOT OF      

ACADEMIC AND BEHAVIOR PROBLEMS -  Margaret Searle 

Submitted by Maureen Langholf, Director of Special Ed  
 

In an excerpt from the book “Causes and Cures in the Classroom – Getting to the Root of Academic and Behavior 

Problems” by Margaret Searle, we find information discussing the six parts of executive functioning and how it impacts school 

performance.  According to Blaire in 2002, executive functioning includes “the brain processes that drive our ability to focus, 

solve problems, organize ourselves, remember information, learn from mistakes, manage impulses, all of which help us learn 

efficiently and develop important social skills”.  Characteristics such as not turning in work on time, lack of note taking skills, 

being attentive, trouble separating important from non-important information, making mistakes even though the procedure has 

been reviewed over and over, inability to keep your body in one spot, not bringing all supplies to class, lack of self-start skills, 

and/or the inability to continue to work when faced with a challenge are all evidence that could support a special education 

evaluation.  However, the same evidence could be true for average students exhibiting a delay in executive functioning.   
 

Executive functioning is a process that develops over time and begins at infancy.  During the pre-school years, 

inhibition and working memory are the first to develop with planning, organization, and attention span beginning to develop at 

age five.  This skill does not reach full maturity until the mid to late 20’s.  The maturation process varies greatly from person to 

person.  There are many factors that contribute to the delay or progression of this development such as:  genetics, gender, 

disabilities, quality of family life, stress levels, good nutrition, and sensitive adult guidance.  Support instead of punishment is 

key in assisting positively in the developmental process.   Searle reports that “before jumping to testing, labeling, or punishing, it 

is important to try supporting students with interventions”.      

The six components of executive functioning cannot be easily divided and there are no clear cut solutions.  However, 

there are strategies that will be listed below to help support students struggling with challenges in the six areas.   
 

1. Planning and problem solving skills – example situation:  when a student has multiple tasks to complete at once and 

they are unable to determine a starting point or pace to complete all tasks efficiently.  Therefore putting it off, and becoming 

overwhelmed, and not wanting to start at all.  Strategies:  mini deadlines create a task list, and/or assistance with prioritizing 

work.   
 

2. Memory – example situation:  a student is reminded multiple times to put name at the top of the paper and they 

continue to forget at least once a day, when given a multiple step problem student has difficulty remembering all steps and 

might only remember the first and last step, understanding how to complete a process, but cannot apply, students can “zone out” 

when the work is too overwhelming. 

Strategies:  visual reminders, step by step written directions, make information more personally meaningful, connect to 

background information 
 

3. Organization – example situation:  a student that keeps all materials in a pile and is known as sloppy or a mess.   

This student has the will to do better, but does not have the necessary materials or runs out of time to complete the tasks.   

Strategies:  modeling and practice to form habits, visual organizers, scheduling time for organization, corrective 

feedback. 
 

4. Focusing Attention – example situation:  Student has the inability to concentrate and cannot regain focus after a 

break.  The student misses important details during discussion in class and their mind wandering during conversations.  The 

student works hard but cannot seem to get things finished and not comprehend a passage even after reading multiple times.  

Strategies:  create purposeful action, allow opportunities for movement, assist them in planning ahead and following 

through with the plan. 
 

5. Impulse Control – example situation:  Student who has endless energy and is always in a hurry.  The student tends 

to finish an assignment, but it is incomplete because they hurried through and did not check it over.  The student may blurt out 

comments before thinking about how they may affect others or analyze the consequences of actions before doing the activity.  

After given consequences the student will do the same inappropriate behavior the next day.   

Strategies:  develop and plan and encourage follow through consistently,  visual cues as to what comes next, encourage 

student to slow down, teach social cues and how to be sensitive to those. 
 

6. Self-Monitoring – example situation:  A student shouts out an answer in class before anyone else can answer.  She 

feels good about herself, but others do not have the same opinion of her.  This is when a student has a different opinion of 

themselves than what others are thinking.  Students cannot ask for help when needed because they don’t feel they need it.   

Strategies:  teaching students to accurately assess their own actions and abilities through charting and discussions of 

progress or lack of.   
 

Overall, with the understanding of the way the brain develops and the knowledge and sensitivity to identify root 

causes, we can make more informed decisions as to why specific behaviors are occurring.  This also helps to understand that 

there is not a quick fix and there should not be any jumping to conclusions without trying to foster some of the positive growth 

first.  We addressed the factors that can assist in promoting the maturity at a faster pace, but all students are different and we 

need to make attempts to try things first before jumping to conclusions.   

Intelligence uses what is known to solve problems.  Creativity uses what is 

unknown to discover possibilities.  Author Unknown  



QUESTIONS? 

Contact  Andrea Bowers,  Health Educator   

Hult  Center  for  Healthy L iving  

WWW.HULTHEALTHY.ORG  

Hult Center for Healthy Living     5215 N Knoxville Ave.    Peoria, IL     Tel  309.692.6650  

The recent tornadoes in our area have led many of us 

to take a look at our lives from a whole new perspec-

tive. Have you thought more about the importance of 

family & friends, helping others or taking better care of 

yourself? The start of a new year is a great time to start 

fresh and make a change! In this newsletter you will 

find a list of resources that can assist you with those 

changes.  We  wish you and your family a healthy and 

prosperous 2014! 

Sincerely, 

The Hult Center for Healthy Living Staff 

 
Illinois Tobacco Quitline 
 1-866-QUIT-YES (1-866-784-8937) 

 FREE services are provided to individuals who would like 

help to quit using tobacco products. 

  

My Plate:  
 www.choosemyplate.gov  

 Resources for weight management,  

    advice on healthy eating, and exercise. 

 
Mental Health America:  

 www.mentalhealthamerica.net/  

 Information on living well, finding help for mental illness, 

and volunteer opportunities. 

 Visit 

http://www.mentalhealthscreening.org/screening/MHAIV  for 

a FREE mental health screening! 

 

2-1-1 
 2-1-1 is a confidential hot line that can connect you with a 

number of resources in your area such as: food, shelter, & 

utility assistance, physical & mental 

health services, job training & financial as-

sistance, home-delivered meals, child-

care & after school programs and many 

more…  

 It can also be accessed  by visiting  www.211hoi.org   

 

 

Hult Center for Healthy Living:   
 www.hulthealthy.org 

 A variety of services and programs are offered to the com-

munity for FREE or at a reduced rate.  
 Health education classes both in house and outreach, senior 

programs, mental health services, cancer patient and care-

giver programs & services. 
 Many volunteer opportunities are also available. To sign up 

to volunteer please visit the website or call 692-6650 for 

more information. 

 

January 2014 Health & Wellness 
Observances 

 
5th-11th : Folic Acid Awareness Week 

19th-25th: Healthy Weight Week 

20th: King Day of Service 

 

Cervical Health Awareness Month 

National Birth Defects Prevention Month 

National Blood Donor Month 

National Glaucoma Awareness Month 
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